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Assessment Findings - completed by the Assessor Society

Key outcomes identified from personal support documents and staff discussions:

Each autistic pupil’s personal preferences, skills, and strengths in communicating and socially interacting with others are routinely recorded on their Individual Support Plan (ISP) and
Behaviour Support Plan (BSP). These documents also reference the individual challenges that each autistic pupil may experience in communicating and socially interacting with others,
as well as practical strategies and approaches used to support them in their communication and social interaction, with the BSP also linking these to arousal levels.

The support provided to each autistic pupil in communicating and socially interacting with others is regularly reviewed with the autistic pupil and their circle of support so that any
changes can be made, if necessary, and positive outcomes celebrated. Each child has an Individual Support Plan (ISP) tailored to their needs, which is evaluated and updated twice a
year. Targets are set in areas which include Cognition and Learning, Communication and Interaction, Social Emotional and Mental Health, and Sensory and Physical development.
Targets are informed by a number of evidence-based frameworks and assessment fools, based on the pathway that the pupil is currently on. Speech and Language Therapy (SALT)
targets are also included within the ISP, with staff receiving guidance on theirimplementation. Evidence is regularly gathered and shared with families through Tapestry, an online
evidence collection app, for both semi and pre-formal classes.

The school’s communication policy describes how the school aim to offer specialised support tailored to the pupil’s unique communication styles. This includes enhancing their ability fo
communicate both functional needs and within social contexts, addressing additional emotional and sensory processing needs, and supporting flexibility of thought. The school’s
communication lead works closely with an NHS SALT service who support the school by assessing the needs of pupils, prescribing programmes of support and delivering SALT fraining
sessions, which has supports staffs ongoing understanding around communication. The communication lead works alongside the SALT to identify priority pupils, who may also be identified
through the school’s annual baseline assessment process or by referrals from staff. In interviews, staff described the positive outcomes achieved by the SALT upskilling staff in the
communication programmes and interventions, enabling them to be delivered each week as part of the curriculum.

In interviews, staff were confident in talking about how they support autistic pupils in their communication and social interaction and what progress has been made as a result of their
support. Gestalt Language Processing (GLP) is being rolled out across the school by two staff members, with further training sessions planned for staff and families. The school have
infroduced a Gestalt assessment pathway alongside their intensive interaction assessment pathway, enabling them to frack the development of the early stages of communication. In
interviews, staff evidenced how they have implemented GLP with some pupils and the positive outcomes achieved as a result of creating individual GLP dictionaries, which have also
been shared with families at home. Staff also described whole school changes to the school’s phonics and English curriculum, intfroducing core word of the week sessions on some
pathways, which is more relevant than the Read Write Inc phonics programme, which is used within the semi and formal pathways.

Case studies describe personalised approaches which have been implemented to support pupils in their communication and interaction, and the positive outcomes achieved as a result
of this support. In interviews, staff described how social communication is a core aspect of the curriculum, with staff given flexibility to adapt lessons around the needs of pupils. The three
individual case studies, shared as part of the assessment, evidences the school's person-centred approach to supporting pupils in their communication and social interaction, and the
positive outcomes achieved by the individual pupils as a result of this support.
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Assessment Findings - completed by the Assessor Society

Key outcomes identified from observation/review of key activities:

In all observations, each autistic pupil was supported to understand what was being communicated to them by staff modifying their spoken language. Throughout all observations, and
particularly evident in the pre and semi-formal classes, staff's language was consistently clear and concise with staff skilfully allowing ample processing time to pupils after verbally
communicating an instruction and before they repeated or rephrased this.

In all observations, each autistic pupil was supported to understand what was being communicated to them by staff using bespoke strategies and visual supports.

Across the various pathways, staff were observed effectively using a variety of communication approaches to communicate with pupils including objects of reference, intensive
intferaction, core communication boards, visual supports, Makaton and spoken language. Personalised visual supports were also located around specific pupils, including personal social
rules on desks and communication boards, which were regularly reference by staff alongside or in the place of verbal language.

In all observations, each autistic pupil was supported to express their views, feelings and wants by having access to bespoke resources or tools. Throughout all observations, staff
appeared to have a clear understanding of what pupils were communicating to them, with staff regularly repeating or modelling back alternative ways in which they could also
communicate. Within the classrooms, pupils were observed effectively using a range of visual supports to enable them to communicate with staff and their peers. These included AAC
devices, visuals located at key fransition points, Zones displays, core boards and communication books. As well as in the classrooms, staff have also introduced a range of core
communication boards around school, specifically within communal regulation areas, which were observed to be used by pupils when accessing these areas, and included specific links
to regulation language and activities.

In some other classes, pupils were observed using physical and verbal Gestalt language, which staff were able to understand and have developed dictionaries to share the meaning of
phrases or language with other staff and families. Where particularly excellent practice was observed, within a daily core word session, staff provided a structured opportunity for pupils to
practise the use of core language, exploring different ways which they could communicate it. During the session staff reinforced the core word with a visual, Makaton sign, song and
story. The core word session also included opportunities for pupils to practise the use of the core communication boards using the interactive board, paper board and AAC devices, as
appropriate.

In all observations, each autistic pupil was supported to socially interact with staff and their peers. Throughout teaching sessions, staff skilfully supported pupils to socially engage with their
peers, supporting conversations and planning in regular opportunities for collaboration. Staff and pupils’ interactions were all observed to be positive throughout the observations and
staff were consistently positive in their approach, regularly engaging with pupils and joining them in play, choice or work. In the pre and semi-formal classes, staff weaved in social
activities to key points of the school day, including interactive good morning and good afternoon routines where classes came together as a group. In a number of the formal classes,
staff were observed to reference the noise level chart, displayed at the front of the class, ensuring that there were clear classroom expectations which further supported social
interactions.

Within all observations, where appropriate, each autistic pupil was supported to take part in structured and purposeful social skills activities. Clear social skills intentions were identified for
each lesson and shared with pupils on the consistent PowerPoint display, with some lessons focusing on speaking and listening skills, group work, furn taking and sharing. Social
opportunities were regularly planned into lessons, allowing pupils to share ideas, collaborate on work or take part in discussions. Staff also facilitated opportunities for pupils to take part in
social activities which they appeared to find enjoyable, relaxing and rewarding. Pupils regularly chose to have choice time together and staff also included social games and activities
as part of the forest school session.
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Assessment findings - completed by the Assessor Society

Key outcomes identified from personal support documents and staff discussions:

Each autistic pupil's personal preferences, skills, and strengths in functional life skills and independence are recorded within their Individual Support Plan (ISP). Alongside their strengths,
ISPs and Behaviour Support Plans (BSPs) also address any challenges that each autistic pupil may face in functional life skills and independence, with links to practical strategies and
approaches to support their growth in these areas. During assessments, staff regularly consult with families, Speech and Language Therapists (SALT), and Occupational Therapists (OTs) to
identify effective strategies, approaches, and resources to support pupils consistently across different environments.

The support provided to each autistic pupil, aimed at fostering independence and developing daily life skills, is regularly reviewed with the pupil and their circle of support, with positive
outcomes celebrated through Tapestry, Class Dojo and formal reviews. Within ISP documents, pupils have targets that focus on education, employment, and independent living, with
targets referencing key functional skills, such as understanding boundaries, making choices, and developing essential functional skills.

In interviews, staff were confident in discussing how they support autistic pupils in becoming more independent and developing daily life skills, as well as the progress made as a result of
their support. In interviews, staff emphasised the importance of supporting pupils and their families in developing key functional skills. All school staff have attended training in continence,
with resources and support also developed and shared with family members. During the assessment, the service shared a number of parent help sheets developed in collaboration with
the OT to support pupils with hair brushing and washing, dressing, and teeth brushing. Toileting plans, shared as evidence during the assessment, demonstrate the collaborative work with
families. In interviews, staff shared positive outcomes achieved by pupils as a result of their support in toileting, ensuring a consistent approach between home and school using the ERIC
(Education and Resources for Improving Childhood Contfinence) programme.

In interviews, the Thrive tfeam described projects aimed at supporting pupils to access haircuts, personal hygiene routines, nail clipping, and other key skills whilst onsite, before hosting
fraining sessions to upskill families and support the generalisation of these skills into their home or the community.

Staff described how they support pupils in making successful fransitions into school, with a number of taster sessions on offer. Transition booklets have been created, including QR codes,
allowing pupils and families to see videos of staff and information about the school’'s approaches. Staff also demonstrated positive outcomes achieved as a result of using Class Dojo, an
online messaging and information sharing platform, sharing resources, videos, and pictures with families and allowing pupils to see the environment before joining the school. Staff shared
case study examples of how they have supported pupils with enhanced fransitions, with case study 3 particularly highlighting the positive outcomes achieved through this support
around transitions, both into school and between classes each year.

Case studies describe personalised approaches to support individuals in becoming more independent and developing daily life skills, and identify outcomes achieved from this support.
Staff shared an example of how pupil voice was used to inform the environment and classroom displays, ensuring they are functional to their learning. The Thrive team also described
positive outcomes achieved by working alongside families to support pupils through puberty and supporting families to broaden their circle of support within the community.
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Assessment findings - completed by the Assessor Society

Key outcomes identified from observation/review of key activities:

In all observations, each autistic pupil was supported to understand what is happening now and what they are required to do next by activities and tasks being presented within a
structured framework reinforced by visual prompts. All classes had a visual timetable, adapted to meet the needs of the pupils and consistently referenced and updated at key transition
points. Staff used a consistent PowerPoint to share key information relevant to the lesson, differentiated for each pathway, breaking down the lesson into tasks and including information
on the intention, objectives, social skills focus, and learning outcomes. Where necessary, pupils also had personal task breakdowns, which they were involved in developing and ticking
off activities. n formal lessons, staff used visual task breakdowns to share the content of the lessons in a consistent and structured format. Staff also skilfully used personal workstations,
visual task breakdowns, and personal "now and next" boards, which were regularly updated and referenced for individual pupils during transitions.

Each autistic pupil had access to non-verbal prompts and reminders to help them complete each step of a task as independently as possible. Well-established and consistent
approaches in classes enabled pupils to understand the structure and expectations around activities, using the visual resources in place. Some classes also used bespoke classroom
strategies, including visual timers, turn-taking visuals, home time checklists, job lists, and other resources to support pupils in completing tasks independently. When splitting into groups,
staff used a consistent PowerPoint display to share information about groups, lead staff, and their location within the room, supporting pupils to fransition to carousel activities as
independently as possible. In classes using workstations, staff used trays to help pupils understand the work remaining and the work completed. Within PE (gymnastics) the session
included a range of visual prompts and structures, enabling pupils to participate in activities as independently as possible.

The school environment is set up to enable autistic pupils to carry out tasks independently. Each classroom includes clear visual labels, supporting pupils in locating and collecting
resources. Additional visual structures have also been introduced into some classes to help pupils independently put equipment in the correct place, line up, and follow personal routines.

In all observations, staff appeared to provide the right level of support to enable each autistic pupil to experience a sense of completion and success whilst helping them to develop
self-reliance and resilience skills. This was particularly evident in formal classes where staff provided a range of scaffolding and differentiated tasks to support pupils in accessing tasks,
often giving pupils the opportunity to choose the level of task they started on. In some classes, pupils found trying new activities or not achieving what they wanted to be upsetting or
frustrating, and at these times staff offered timely support whilst still encouraging them to practise resilience skills.

Each autistic pupil was supported to actively express preferences, make choices, and take decisions. Throughout all observations, pupils appeared confident and had the fools to
express their likes and decisions using universal or individual resources, including visuals, core boards, physical actions, and verbal language. Within all observations, pupils appeared
motivated and confident to share answers, ideas, thoughts, and opinions.

Where appropriate, each autistic pupil was provided with opportunities to consolidate and develop daily functional skills. The majority of semi-formal and formal classes had job lists,
often linked to key functional skills to support the class or their peers. Staff also included opportunities for pupils to do things independently, such as turning off lights and handing out,
packing or managing their own equipment or collecting resources
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Assessment findings - completed by the Assessor Society

Key outcomes identified from personal support documents and staff discussions:

The school’s sensory provision map outlines the sensory supports available to pupils, which includes an Occupational Therapy (OT) service that supports the school in analysing the needs
of classes and pupils, and supports staff through ongoing advice, drop-in sessions, and CPD. Each year, the OT visits each class and develops a sensory lifestyles document that outlines
the sensory preferences of each child and whole school approaches/sensory diets that should be implemented. The OT also supports the school in developing functional documents
around key life skills and works closely with the school’s sensory and behaviour lead to strategically plan support for pupils.

When joining the school, families and previous provisions are encouraged to complete a sensory assessment checklist, outlining any sensory needs that have been previously identified.
The school then strategically plans support, also using the motivational assessment scale data, identifying and prioritising support for the pupils identified as having the most significant
sensory needs. The sensory experiences and activities that have a positive impact on each autistic pupil are identified and recorded on their sensory lifestyles document, ISP, and BSP.
The challenges that each autistic pupil or class may experience in sensory processing are also recorded on the sensory lifestyle documents, ISP, or BSP. As well as preferences and
aversions, pupil documents also include information around practical strategies and approaches that can be used to support each autistic pupil in regulating sensory input.

The support provided to each autistic pupil, fo help them regulate sensory input, is regularly reviewed with the autistic pupil and their circle of support to ensure that changes can be
made if necessary and positive outcomes celebrated. Each pupil’s ISP is reviewed formally twice a year, and BSPs are reviewed at least each term, or when a change in behaviour has
occurred. The sensory and behaviour lead reviews all incidents recorded on the school's behaviour recording system, with a particular focus on any triggers or patterns in behaviour. If
staff feel that a pupil needs additional support from an OT, then school staff can make an additional referral for support.

In interviews, staff were confident in discussing how they support autistic pupils in regulating sensory input and what progress has been made as a result of their support. There is a range
of communal sensory spaces across the school, adapted to the needs of classes and pupils. The large majority of classrooms also have a small room attached, which are used for
calming rooms, sensory rooms, activity rooms and work rooms, depending on the needs of the pupils in the class. The school also has a sensory circuit available to pupils each morning
and a larger sensory room that is accessed for specific lessons and reactive regulation.

Principles of SPELL have been used to inform the classroom environments and teaching approaches used across the school, with staff also given clear guidance and pictures to support
them in developing consistently low arousal and structured rooms. In interviews, staff described their plans moving forward through CPD sessions and training, including developing more
structure and purpose around some pupil's movement breaks.

Outside of school, the Thrive practitioners described how they have been working with families of pupils who have particularly restrictive diets, infroducing programmes and cooking
sessions with the aim of expanding pupils’ diets and empowering families by supporting them in developing new skills. The feam described the positive outcomes achieved by the
project, which is hosted alongside a local community project,

Case studies, shared during the assessment, describe personalised approaches that have been infroduced to support pupils in regulating sensory input, as well as identifying the positive
outcomes achieved from this support. In interviews, staff particularly described the positive outcomes achieved as a result of infroducing class specific sensory lifestyle documents,
increasing the personalised proactive regulation strategies in place.
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Assessment findings - completed by the Assessor Society

Key outcomes identified from observation/review of key activities:

In all observations, each autistic pupil had access to sensory activities that they appeared to find enjoyable or relaxing. Pupils had access to a range of individual tools and fidgets
informed by pupil voice or OT guidance. Regulation tools included ear defenders, fidgets, chews, wobble cushions, and other activities, which pupils generally managed independently.
When going for lunch, sensory toolkits were taken by classes to the hall with them. Exploratory regulation activities were also incorporated into planned sessions, including PE lessons and
mindfulness sessions, where pupils were given opportunities to explore breathing techniques. Staff skilfully played an active role in modelling these techniques, exploring breathing, body
tapping practice, regulation, attention, and other mindfulness techniques.

In all observations, pupils were supported to tolerate a range of sensory experiences within a safe and secure context. Aimost all classes have direct access to a private outside space,
which has been adapted around the regulation or learning needs of the class. Outside spaces included continuous provision activities, sensory circuits, and regulation activities. In many
semi-formal and pre-formal classes, staff used multi-sensory approaches so that pupils had opportunities to explore or learn through various sensory experiences.

In all observations, autistic pupils were supported to regulate sensory experiences that could interfere with what they are trying to do or cause them discomfort. Pupils were seen to have
access to personal workstations, ear defenders, or resources to enable them to request time out, which were seen to be initiated by pupils and modelled by staff. Flexible seating options
were regularly available to pupils in their classroom, including chairs, wobble cushions, and bean bags.

Classrooms are consistently low arousal and visually structured, with clear guidance given to staff to support them to reflect on the amount of information in the classroom and the
resources on the teaching wall. These supports and guidance have clearly had a positive impact on the consistency of the classrooms, with classes on each pathway clearly identifiable
by the resources available, whilst maintaining consistent resources and links to overarching strategies.

The school environment is maintained and adapted to support autistic pupils in self-regulation. Within classes, staff have introduced regulation spaces appropriate to the specific classes,
informed by the OT's sensory lifestyle document. Some of these spaces/rooms included alerting or calming activities, soft seating, and other resources. The outside spaces are
well-resourced and were well used by pupils during regulation time, breaks and lunch, with opportunities to climb, access sports, gym equipment, and other resources.
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Key outcomes identified from personal support documents and staff discussions:

Where necessary, pupils have a Behaviour Support Plan (BSP) written by the class teams. To support the development of these plans, staff use a motivational assessment scale to explore
the function of particular behaviours. The school has several Team Teach tutors who deliver courses to staff each year to enhance their understanding of behaviour. All staff attend a
one-day refresher training that focuses on behaviour as communication and de-escalation techniques. Additional training is also provided throughout the year if any gaps in knowledge
or new trends in data are identified. All pupils have a Post Incident Learning Log (PILL), which is included in each pupil's BSP, supporting them to rebuild relationships and reflect on
situations. In interviews, staff demonstrated how social stories and comic book conversations are used to help pupils to reflect on what happened and how they can communicate their
feelings in alternative ways in the future.

Support plans focus on the wellbeing and quality of life of each autistic pupil and actively reflect their likes, dislikes, and what matters to them. Each pupil has an Individual Support Plan
(ISP) that includes their likes, dislikes, and personalised strategies of support. BSPs also refer to pupils' likes and inferests, alongside any factors that might cause them to become anxious,
stressed, or upset. BSPs identify the function of specific behaviours and what staff can do to support pupils. All BSPs are created jointly with families, and where possible, pupils are also
involved in the development of the plans. ISPs and BSPs reviewed during the assessment included practical strategies and approaches used to support each autistic pupil in maintaining
their emotional well-being, self-esteem, and safety, with language linking to the Zones of Regulation.

The support provided to each autistic pupil to help them maintain their emotional well-being and engage in a range of rewarding and meaningful activities is reviewed with the pupil
and their circle of support so that they can make any necessary changes and celebrate positive outcomes. ISP and BSP plans are reviewed twice a year and staff regularly celebrate
positive achievements using Tapestry, Class Dojo, Wow wallls and in floor books. The school has three Thrive practitioners who work with a caseload of pupils regularly throughout the
week. The Thrive team strategically plan support around the needs of pupils, including individual and group sessions. Individualised programmes are informed by an assessment, which
allows staff to identify clear targets and outcomes which can then become a focus of the programme. The team also works reactively to support pupils and families as needed. During
the assessment, staff shared case study examples of how they have supported pupils through challenges at school or home.

In interviews, staff confidently discussed how they support autistic individuals to maintain their emotional well-being and self-esteem and participate in a range of rewarding and
meaningful activities, including those that develop social inclusion. The school has a mindfulness lead who delivers various mindfulness programmes to pupils across the school. These
child-led programmes are adapted to the needs of each class, using a range of resources to support understanding and engagement. Teachers and teaching assistants are
encouraged fo join the sessions, modelling the techniques and practising the strategies. In interviews, staff gave examples of how the programmes have been used to teach various
techniques, supporting pupils to develop a better understanding of themselves and self-regulation techniques. Staff also shared the positive outcomes achieved through the programme
in a case study included in this assessment document.

In interviews, staff confidently described the positive outcomes achieved by pupils, particularly through the Zones of Regulation programme, which has been used to support pupils to
understand and communicate self-regulation needs and emotions. Staff attend annual fraining on the Zones of Regulation, which is closely linked fo training delivered by the OT and
Team Teach training. Zones of Regulation is explicitly taught in social communication lessons during the first half term of each year, allowing pupils to develop a personal toolkit and
strategies alongside their staff team.

Case studies describe personalised approaches to support pupils in maintaining their emotional well-being and self-esteem, and the positive impact that this has had on their quality of
life. Staff shared examples of presentations created by pupils as part of an autism celebration event, where they developed confidence and an understanding of autism. Case study 1
particularly evidences the positive outcomes achieved by one pupil in emotional self-regulation and well-being.
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Key outcomes identified from observation/review of key activities:

Across all observations, each autistic pupil appeared to feel safe and calm. Proactive and preventative strategies were in place to avoid anxiety, confusion, or distress from occurring or
escalating. Restrictive practices were not observed, and during discussions with the behaviour lead, staff described how these are only used as a last resort under the strictest controls
and extreme circumstances. When pupils accessed regulation time/spaces, staff used timers, Zones of Regulation, and core boards to support pupils in fransitioning back into the
classrooms, which all pupils managed to do successfully. The environment across the school is maintained and adapted to support the well-being of autistic pupils. Within classrooms,
pupils have access to calming areas that link to their individual likes and interests. The school also has a range of calming areas located across the building, which were seen to be
accessed by pupils independently and with support from staff as needed.

In all observations, autistic pupils were supported to understand and regulate their emotions. Whole-class Zones of Regulation check-ins are available in most classes, with pupils in some
of the more formal classes having personalised zones on their desks, allowing for more discrete check-ins. Whole-class and personalised zones link to personal and universal foolboxes and
strategies, and staff were observed encouraging pupils to identify personal regulation activities. Where practice could have been further developed, in one observation of a formal class,
there was a missed opportunity for staff to guide pupils towards the Zones of Regulation display to identify a regulation tool, rather than the staff directly providing the tool.

Staff frequently referenced the Zones during planned lessons in PSHE, social communication, mindfulness, planned check-ins, spontaneous check-ins, and as part of story time or other
naturally occurring situations. Staff inventively used alternative activities to provide opportunities for pupils to reflect on, learn, and discuss emotions, such as drawing emotions on biscuits,
showing emotions in mirrors, searching for emotions in a sensory tray, and discussing emotions that Peppa Pig might be experiencing.

In all observations, autistic pupils were treated with dignity, status, and respect and were provided with meaningful positive feedback, which appeared to boost confidence, self-esteem,
and self-worth. Throughout all observations, staff's positivity and passion shone through, with interactions between staff and pupils being positive. Staff appeared to have developed
positive and trusting relationships with the pupils, which was evident in class and around the school.

In all observations, autistic pupils were engaged in a range of activities that they appeared to find fun or interesting. Teachers and support staff were flexible, intuitively adapting planned
activities to further explore areas of interest or preferences that became evident during the activities. Staff also offered flexibility around choice, with one pupil choosing to design a box
and create a den, whilst others chose to access the calm zones, Lego, or outside spaces. Pupils appeared highly motivated to engage in activities, regularly choosing to participate in
group activities/discussions, particularly during the question and answer sessions and recaps within the formal lessons.

In all observations, each autistic pupil was encouraged to enjoy the challenge of trying out or learning a new activity or skill, which was done particularly well through explorative play,
sensory trays, and activities within the PE session. PE included a range of activities and movements for pupils to try, with staff being ambitious about the activities and celebrating the
positive outcomes achieved. In some classes, particularly Birch, staff have infroduced ‘challenge activities’ around pupils' preferred activities, such as challenges linked to the Lego area.
Particularly in the formal lessons, staff have high expectations for pupils developing functional learning skills in preparation for high school, with pupils referencing this in questionnaire
responses.

In all observations, each autistic pupil was supported to achieve a sense of completion and achievement. Positive feedback was consistently given by staff throughout observations, with
staff using the positive and frusting relationships they have clearly developed to celebrate achievements and encourage next steps.
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Survey ratings

Version 1 Version 2
Number surveyed Number of responses Number surveyed Number of responses
30 30
Question No Sometimes Yes Question | do not Poor. Ok but could Good Excellent
know. be better.
The help | get is good. 9 21 The support | get is:
Staff know what | find hard 6 24 Question | do not Never Sometimes Often Very often
and what | am good at. know.
Staff ask me how best 12 18 Staff understand my skills, challenges
they can help me. and what my autism means to me.
Staff help me to do things 5 8 17 Staff ask me about how best to
in my life that | want to do support me and act on what | tell
them.
Staff help me do things that | enjoy
Who filled in the form? Number doing and what are important to me.
Staff help me to set and achieve
| did by myself. 14 important goals in my life.
| did with support. 15

A friend or family

member.

A member of staff.
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Comments included in surveys:

1.1t Is Brilliant

2.iam supportive to both adults and children

3. I have learnt in school that it is important to learn because it will help you to get a job when you are older. (Teacher scribed child's verbal response)
4. | think that | always appriciate help and that hayfield school is the best

5. schoolis a fun place because i get the help i need and the the teachers help me to learn.

6. you get to be social i feel like i have a voice in school

7.1just started a new class its pretty good and the work is normal it also makes me feel more clever

8. | like to draw in school

9. Hayfield is the best school because | have got friends and | like the things we do. | think that when | go to Clare Mount that will be the second best school.
10. I am excited to go to my new school too

11. 1 have been given good skills so that | can move on to my High School, which will hopefully be Clare Mount.

12. i think its quite good because of my football mates that taught and frained me and teachers and its good that every subject could be a future job
13. ilove school

Additional relevant information:

¢ In interviews, staff described how autistic pupils are actively engaged in determining how they are supported, what activities they take part in, and what goals they are working fowards,
according to what is appropriate for their age and capacity. Staff also explained how curriculum leads regularly gather feedback from pupils about the curriculum content or programmes
used, using this information to identify patterns and inform their support. As a result of this feedback, staff have moved to more discrete subjects rather than overarching topics in formal
classes.

* Pupil voice is included in the ISPs and BSPs. Staff also demonstrated ways in which they capture pupil voice, using adapted resources such as core boards, talking mats, Zones of
Regulation, intensive interaction, and Gestalt Language Processing.

* During interviews, staff described how they support pupils to be advocates for themselves, which informs the planning of social communication sessions.

* The school council meets every half term, posing a big question to their class and then discussing and sharing feedback as a school council group.

¢ Feedback from autistic pupils was obtained from 30 pupils on the formal pathway, who the school felt could understand the questions. Results show that 70% feel the help they receive is
good, with 30% answering that this is sometimes the case. 80% feel that ‘staff know what | find hard and what | am good at,’ with 20% answering that this was sometimes the case. 60%
believe that ‘staff ask me how best they can help me,” with 40% answering that this was sometimes the case. 57% answered that ‘staff help me to do things in my life that | want to do,” with
27% feeling that this was sometimes the case and 17% answering that this was not the case. Staff should review these responses, with a particular focus on how they can further support
pupils to understand how ‘staff help me to do things in my life that | want o do’. 21 pupils chose fo leave a comment on the completed questionnaires, with these all being positive.
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Survey ratings
Number surveyed Number of responses
112 64
Question Poor Ok but could | Mostly good | Always good
be better.

The support my relative is given is... 7 57

The understanding that staff have for my relatives autistic needs is... 1 11 52

The way | am kept informed and asked my views about how my relative is o 7 55

supported is...

The advice | getf from the service on how to help my relative is... 1 1 9 53
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Comments included in surveys:

1. Ever since our son started at his new school, we have been kept fully updated on his progress, and he looks forward to going tfo school again.

2. Best school for my son.

3. The school is fantastic. My son has made so much progress since joining, and most importantly, he is happy, which brings me great comfort.

4. This school has transformed the life of my son (diagnosed autistic). Since attending, his special interests have broadened, and he is more open to new experiences. We were
afraid he would be isolated if not attending a mainstream school and would miss out on being with siblings, but this school has allowed him to come out of his shell and form
friendships. The staff genuinely understand his needs, pay close attention to his moods, and keep us informed, so we feel that he is in very safe hands with people who truly care
about his wellbeing. The school is brilliant.

5. My daughter is finally happy going fo school. | have never worked with such understanding feachers regarding my daughter’s learning. She has progressed more in the short
few months she has been there than in her four years at her previous school.

6. My child has only recently started attending the school, but in this short time, we have seen how the staff are able to meet and understand his needs, and already we have
seen him achieve things that would not have been possible in his previous educational settings. For this, we will be forever grateful.

7. Fabulous school. Turned my son's education around, improved his social skills, and the support | receive as a parent is fantastic.

8. Amazing school and staff.

Additional relevant information:

¢ In inferviews, staff described how family, carers, or advocates are supported and involved where appropriate.

¢ Class Dojo, an online messaging and information sharing platform, is used to share evidence and information regularly with families.

¢ The school conducts regular surveys with families to capture their views on the support provided and identify areas where they require more assistance. As a result of the survey, the Thrive
team facilitated courses for families on mindfulness, money management, and meals on a budget.

* Thrive practitioners work closely with families, offering ongoing support based on their specific needs. Staff shared testimonies from families who described the positive impact of the
frusting Thrive team. As a result of their support, families have made positive social links with other families who provide support for each other within the community.

e Team Teach training is provided to families to help them understand proactive and preventative support strategies which they could use at home.

* The school share a range of resources and strategies used in school with families, encouraging a consistent and collaborative approach, which was also reference by families in
questionnaire responses.

* Feedback from family members, obtained from 64 completed surveys, shows that 100% of respondents feel the support their relative receives is always or mostly good. Additionally, 98%
of respondents feel that staff's understanding of their relatives’ autistic needs is good or always good. 97% of respondents feel that the advice they receive from the service, as well as the
way they are kept informed and asked about their views, is good or always good. All 22 respondents who left additional comments were positive about the staff, the school, and their
support.
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Autism Accreditation assessment
Summary of the assessment

Assessment findings - completed by the Assessor

National
Autistic
Society

and relationships:

Topic What the provision does particularly well: What the provision could develop further:
* The school's communication lead strategically plans support based on » Continue to upskill all staff in Gestalt language processing, building on the
the needs of pupils foundation laid by the two feam members who recently completed their training
Social * Each lesson had a social skill intention which was explicitly referenced by
communication, staff. Social comm is a clear goal woven throughout the curriculum.
interaction  Pupils were observed effectively using various personal communication

systems to communicate with staff and peers.
¢ Daily core word sessions provide a structured opportunity for pupils to
practice using core language and explore different ways to communicate

Functional skills and
self-Reliance:

* The curriculum places a strong emphasis on functional skills.

¢ Lesson PowerPoint presentations were consistently used, incorporating
key information and a differentiated breakdown tailored to the needs of
each class and pathway.

¢ Well-established and consistent approaches were employed to help
pupils complete each step of a task independently.

¢ The support and guidance documents provided to staff have clearly
enhanced classroom consistency, making it easy to identify classes on
each pathway

* In the PE session, delivered by an external professional, staff could have used a
visual breakdown to share the structure and content of the session. Even though

the routine appears really well established in the weekly PE session, this approach
would support pupils to visually understand the structure of the session.

Sensory
experiences:

* A sensory lifestyle document is created for each class, detailing the
sensory needs, routines, and strategies important for the class.

* The school works efficiently alongside an Occupational Therapist (OT) to
inform the support and activities available for all classes.

* Bespoke spaces were available to pupils within their classroom, and
pupils were also observed requesting specialist or outside spaces.

e Calm, low-arousal approaches were consistently implemented
throughout the school.

Emotional
wellbeing:

¢ Practical mindfulness sessions upskill pupils to have a better
understanding of their body and regulation.

» Zones of Regulation appears to be embedded across school with staff
inventively referencing the principles during planned sessions and naturally
occurring situations.

« Staff were observed skilfully using motivating and engaging activities to
provide opportunities for pupils to reflect on, learn and discuss emotions.

* Pupils appeared really motivated to engage in activities, regularly
choosing to engage in group activities/discussions.

» Continue to strengthen the connection between the Zones of Regulation
strategies and the skills learnt in the mindfulness sessions each week.
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Avutism Accreditation assessment

Summary of the assessment National

| Autistic
Society

Assessment findings - completed by the Assessor

Topic What the provision does particularly well What the provision could develop further
* Staff demonstrated how pupil voice is captured through 'knowledge * Continue to reflect on how pupils, where appropriate, can be further supported
gathering sessions,' supporting subject leads in using pupil feedback to to attend elements of their annual reviews. This may include creating PowerPoint
inform the curriculum. presentations in addition to the 'All About Me' information sheets, which they
Consultation * Pupils are actively involved in their own support, where possible, currently complete with staff and are shared during the reviews.
with Autistic reviewing their support plans.
People: « Staff shared various adapted approaches used to gather pupil voice
and information about their preferences as part of the annual review
process.

* Family feedback was overwhelmingly positive, with 100% of respondents
agreeing that the support their relative receives is mostly or always good.
with Positive family feedback was also evident throughout the survey
comments.

* Thrive practitioners are passionate and proactive in their roles, offering
personalised support to both pupils and families, empowering them to
develop key skills.

* Class Dojo is used effectively to provide an open communication
channel for families.

Consultation
the Families, Carers
and/ or Advocates
of Autistic People:

« Staff are encouraged and enabled to be reflective practitioners. The
Senior Leadership Team (SLT) has a clear vision and plan for the school's
direction and specialised approaches.

* There is a flexible and rolling programme of Continuing Professional
Development (CPD) which includes fraining delivered by external
specialists and internal leads.

¢ All new staff undergo a robust induction programme, with termly autism
refresher sessions and access to a detailed staff handbook that outlines
classroom expectations.

* The school has a Specialist Leader in Education who works with the Local
Authority to share inclusive practices. The school frequently offers
opportunities for professionals to visit the site and share best practices.

* Each pathway has bespoke approaches, training, and guidance,
enabling the school to meet diverse needs of pupils.

¢ Teachers and support staff were flexible, intuitively adapting planned
activities to allow pupils to further explore areas of interest or preferences.

Other areas:
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SECTION Five

Committee decision — to be completed by the
Quality Manager

Next Steps
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Committee decision: Date of committee decision:
Advanced 07/01/2025
Comment:

The Autism Accreditation Committee found that Hayfield School staff possess strong knowledge of evidence-based autism practices and can adapt these to suit individual
students. The school's approach is highly person-centred, incorporating social communication goals throughout the curriculum, and emphasizing functional skills. Pupils use
various personal communication systems effectively, supported by structured opportunities for language practice.

Sensory needs are carefully documented and addressed. The school provides bespoke spaces, mindfulness sessions, and uses the Zones of Regulation framework. Staff engage
pupils in activities to help them learn and discuss emotions.

Parents and pupils provided positive feedback, with a high percentage rating the support and understanding of autistic needs as good.

The submitted case studies describe how practices have been further developed through the Forest School Programme, the Mindfulness Curriculum, and the Thrive
Programme, as well as highlighting positive outcomes for individual students receiving highly bespoke support programmes.

The Committee recommends continuing fo reflect on how pupils, where appropriate, can be further supported to attend elements of their annual reviews. Additionally, the
ways in which the views of all pupils can be obtained and collated fo inform practice should confinue to be explored.

The Committee is delighted to conclude that Hayfield School should be given an Advanced Award. Congratulations for demonstrating standards of excellence in supporting
aufistic children.
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	Text48: Each autistic pupil’s personal preferences, skills, and strengths in communicating and socially interacting with others are routinely recorded on their Individual Support Plan (ISP) and Behaviour Support Plan (BSP). These documents also reference the individual challenges that each autistic pupil may experience in communicating and socially interacting with others, as well as practical strategies and approaches used to support them in their communication and social interaction, with the BSP also linking these to arousal levels.

The support provided to each autistic pupil in communicating and socially interacting with others is regularly reviewed with the autistic pupil and their circle of support so that any changes can be made, if necessary, and positive outcomes celebrated. Each child has an Individual Support Plan (ISP) tailored to their needs, which is evaluated and updated twice a year. Targets are set in areas which include Cognition and Learning, Communication and Interaction, Social Emotional and Mental Health, and Sensory and Physical development. Targets are informed by a number of evidence-based frameworks and assessment tools, based on the pathway that the pupil is currently on. Speech and Language Therapy (SALT) targets are also included within the ISP, with staff receiving guidance on their implementation. Evidence is regularly gathered and shared with families through Tapestry, an online evidence collection app, for both semi and pre-formal classes.

The school’s communication policy describes how the school aim to offer specialised support tailored to the pupil’s unique communication styles. This includes enhancing their ability to communicate both functional needs and within social contexts, addressing additional emotional and sensory processing needs, and supporting flexibility of thought. The school’s communication lead works closely with an NHS SALT service who support the school by assessing the needs of pupils, prescribing programmes of support and delivering SALT training sessions, which has supports staffs ongoing understanding around communication. The communication lead works alongside the SALT to identify priority pupils, who may also be identified through the school’s annual baseline assessment process or by referrals from staff. In interviews, staff described the positive outcomes achieved by the SALT upskilling staff in the communication programmes and interventions, enabling them to be delivered each week as part of the curriculum.

In interviews, staff were confident in talking about how they support autistic pupils in their communication and social interaction and what progress has been made as a result of their support. Gestalt Language Processing (GLP) is being rolled out across the school by two staff members, with further training sessions planned for staff and families. The school have introduced a Gestalt assessment pathway alongside their intensive interaction assessment pathway, enabling them to track the development of the early stages of communication. In interviews, staff evidenced how they have implemented GLP with some pupils and the positive outcomes achieved as a result of creating individual GLP dictionaries, which have also been shared with families at home. Staff also described whole school changes to the school’s phonics and English curriculum, introducing core word of the week sessions on some pathways, which is more relevant than the Read Write Inc phonics programme, which is used within the semi and formal pathways.

Case studies describe personalised approaches which have been implemented to support pupils in their communication and interaction, and the positive outcomes achieved as a result of this support. In interviews, staff described how social communication is a core aspect of the curriculum, with staff given flexibility to adapt lessons around the needs of pupils. The three individual case studies, shared as part of the assessment, evidences the school’s person-centred approach to supporting pupils in their communication and social interaction, and the positive outcomes achieved by the individual pupils as a result of this support.

	Text4848: In all observations, each autistic pupil was supported to understand what was being communicated to them by staff modifying their spoken language. Throughout all observations, and particularly evident in the pre and semi-formal classes, staff’s language was consistently clear and concise with staff skilfully allowing ample processing time to pupils after verbally communicating an instruction and before they repeated or rephrased this. 
In all observations, each autistic pupil was supported to understand what was being communicated to them by staff using bespoke strategies and visual supports.
Across the various pathways, staff were observed effectively using a variety of communication approaches to communicate with pupils including objects of reference, intensive interaction, core communication boards, visual supports, Makaton and spoken language. Personalised visual supports were also located around specific pupils, including personal social rules on desks and communication boards, which were regularly reference by staff alongside or in the place of verbal language.

In all observations, each autistic pupil was supported to express their views, feelings and wants by having access to bespoke resources or tools. Throughout all observations, staff appeared to have a clear understanding of what pupils were communicating to them, with staff regularly repeating or modelling back alternative ways in which they could also communicate.  Within the classrooms, pupils were observed effectively using a range of visual supports to enable them to communicate with staff and their peers. These included AAC devices, visuals located at key transition points, Zones displays, core boards and communication books. As well as in the classrooms, staff have also introduced a range of core communication boards around school, specifically within communal regulation areas, which were observed to be used by pupils when accessing these areas, and included specific links to regulation language and activities.
In some other classes, pupils were observed using physical and verbal Gestalt language, which staff were able to understand and have developed dictionaries to share the meaning of phrases or language with other staff and families. Where particularly excellent practice was observed, within a daily core word session, staff provided a structured opportunity for pupils to practise the use of core language, exploring different ways which they could communicate it. During the session staff reinforced the core word with a visual, Makaton sign, song and story. The core word session also included opportunities for pupils to practise the use of the core communication boards using the interactive board, paper board and AAC devices, as appropriate.

In all observations, each autistic pupil was supported to socially interact with staff and their peers. Throughout teaching sessions, staff skilfully supported pupils to socially engage with their peers, supporting conversations and planning in regular opportunities for collaboration.  Staff and pupils’ interactions were all observed to be positive throughout the observations and staff were consistently positive in their approach, regularly engaging with pupils and joining them in play, choice or work. In the pre and semi-formal classes, staff weaved in social activities to key points of the school day, including interactive good morning and good afternoon routines where classes came together as a group. In a number of the formal classes, staff were observed to reference the noise level chart, displayed at the front of the class, ensuring that there were clear classroom expectations which further supported social interactions.

Within all observations, where appropriate, each autistic pupil was supported to take part in structured and purposeful social skills activities. Clear social skills intentions were identified for each lesson and shared with pupils on the consistent PowerPoint display, with some lessons focusing on speaking and listening skills, group work, turn taking and sharing. Social opportunities were regularly planned into lessons, allowing pupils to share ideas, collaborate on work or take part in discussions. Staff also facilitated opportunities for pupils to take part in social activities which they appeared to find enjoyable, relaxing and rewarding. Pupils regularly chose to have choice time together and staff also included social games and activities as part of the forest school session. 
	Text482: Each autistic pupil’s personal preferences, skills, and strengths in functional life skills and independence are recorded within their Individual Support Plan (ISP). Alongside their strengths, ISPs and Behaviour Support Plans (BSPs) also address any challenges that each autistic pupil may face in functional life skills and independence, with links to practical strategies and approaches to support their growth in these areas. During assessments, staff regularly consult with families, Speech and Language Therapists (SALT), and Occupational Therapists (OTs) to identify effective strategies, approaches, and resources to support pupils consistently across different environments.

The support provided to each autistic pupil, aimed at fostering independence and developing daily life skills, is regularly reviewed with the pupil and their circle of support, with positive outcomes celebrated through Tapestry, Class Dojo and formal reviews. Within ISP documents, pupils have targets that focus on education, employment, and independent living, with targets referencing key functional skills, such as understanding boundaries, making choices, and developing essential functional skills.

In interviews, staff were confident in discussing how they support autistic pupils in becoming more independent and developing daily life skills, as well as the progress made as a result of their support. In interviews, staff emphasised the importance of supporting pupils and their families in developing key functional skills. All school staff have attended training in continence, with resources and support also developed and shared with family members. During the assessment, the service shared a number of parent help sheets developed in collaboration with the OT to support pupils with hair brushing and washing, dressing, and teeth brushing. Toileting plans, shared as evidence during the assessment, demonstrate the collaborative work with families. In interviews, staff shared positive outcomes achieved by pupils as a result of their support in toileting, ensuring a consistent approach between home and school using the ERIC (Education and Resources for Improving Childhood Continence) programme.

In interviews, the Thrive team described projects aimed at supporting pupils to access haircuts, personal hygiene routines, nail clipping, and other key skills whilst onsite, before hosting training sessions to upskill families and support the generalisation of these skills into their home or the community.

Staff described how they support pupils in making successful transitions into school, with a number of taster sessions on offer. Transition booklets have been created, including QR codes, allowing pupils and families to see videos of staff and information about the school’s approaches. Staff also demonstrated positive outcomes achieved as a result of using Class Dojo, an online messaging and information sharing platform, sharing resources, videos, and pictures with families and allowing pupils to see the environment before joining the school. Staff shared case study examples of how they have supported pupils with enhanced transitions, with case study 3 particularly highlighting the positive outcomes achieved through this support around transitions, both into school and between classes each year.

Case studies describe personalised approaches to support individuals in becoming more independent and developing daily life skills, and identify outcomes achieved from this support. Staff shared an example of how pupil voice was used to inform the environment and classroom displays, ensuring they are functional to their learning. The Thrive team also described positive outcomes achieved by working alongside families to support pupils through puberty and supporting families to broaden their circle of support within the community.

	Text483: In all observations, each autistic pupil was supported to understand what is happening now and what they are required to do next by activities and tasks being presented within a structured framework reinforced by visual prompts. All classes had a visual timetable, adapted to meet the needs of the pupils and consistently referenced and updated at key transition points. Staff used a consistent PowerPoint to share key information relevant to the lesson, differentiated for each pathway, breaking down the lesson into tasks and including information on the intention, objectives, social skills focus, and learning outcomes. Where necessary, pupils also had personal task breakdowns, which they were involved in developing and ticking off activities. n formal lessons, staff used visual task breakdowns to share the content of the lessons in a consistent and structured format. Staff also skilfully used personal workstations, visual task breakdowns, and personal "now and next" boards, which were regularly updated and referenced for individual pupils during transitions.

Each autistic pupil had access to non-verbal prompts and reminders to help them complete each step of a task as independently as possible. Well-established and consistent approaches in classes enabled pupils to understand the structure and expectations around activities, using the visual resources in place. Some classes also used bespoke classroom strategies, including visual timers, turn-taking visuals, home time checklists, job lists, and other resources to support pupils in completing tasks independently. When splitting into groups, staff used a consistent PowerPoint display to share information about groups, lead staff, and their location within the room, supporting pupils to transition to carousel activities as independently as possible. In classes using workstations, staff used trays to help pupils understand the work remaining and the work completed. Within PE (gymnastics) the session included a range of visual prompts and structures, enabling pupils to participate in activities as independently as possible.

The school environment is set up to enable autistic pupils to carry out tasks independently. Each classroom includes clear visual labels, supporting pupils in locating and collecting resources. Additional visual structures have also been introduced into some classes to help pupils independently put equipment in the correct place, line up, and follow personal routines.

In all observations, staff appeared to provide the right level of support to enable each autistic pupil to experience a sense of completion and success whilst helping them to develop self-reliance and resilience skills. This was particularly evident in formal classes where staff provided a range of scaffolding and differentiated tasks to support pupils in accessing tasks, often giving pupils the opportunity to choose the level of task they started on. In some classes, pupils found trying new activities or not achieving what they wanted to be upsetting or frustrating, and at these times staff offered timely support whilst still encouraging them to practise resilience skills.

Each autistic pupil was supported to actively express preferences, make choices, and take decisions. Throughout all observations, pupils appeared confident and had the tools to express their likes and decisions using universal or individual resources, including visuals, core boards, physical actions, and verbal language. Within all observations, pupils appeared motivated and confident to share answers, ideas, thoughts, and opinions.

Where appropriate, each autistic pupil was provided with opportunities to consolidate and develop daily functional skills. The majority of semi-formal and formal classes had job lists, often linked to key functional skills to support the class or their peers. Staff also included opportunities for pupils to do things independently, such as turning off lights and handing out, packing or managing their own equipment or collecting resources


	Text4834: The school’s sensory provision map outlines the sensory supports available to pupils, which includes an Occupational Therapy (OT) service that supports the school in analysing the needs of classes and pupils, and supports staff through ongoing advice, drop-in sessions, and CPD. Each year, the OT visits each class and develops a sensory lifestyles document that outlines the sensory preferences of each child and whole school approaches/sensory diets that should be implemented. The OT also supports the school in developing functional documents around key life skills and works closely with the school’s sensory and behaviour lead to strategically plan support for pupils.

When joining the school, families and previous provisions are encouraged to complete a sensory assessment checklist, outlining any sensory needs that have been previously identified. The school then strategically plans support, also using the motivational assessment scale data, identifying and prioritising support for the pupils identified as having the most significant sensory needs. The sensory experiences and activities that have a positive impact on each autistic pupil are identified and recorded on their sensory lifestyles document, ISP, and BSP. The challenges that each autistic pupil or class may experience in sensory processing are also recorded on the sensory lifestyle documents, ISP, or BSP. As well as preferences and aversions, pupil documents also include information around practical strategies and approaches that can be used to support each autistic pupil in regulating sensory input.

The support provided to each autistic pupil, to help them regulate sensory input, is regularly reviewed with the autistic pupil and their circle of support to ensure that changes can be made if necessary and positive outcomes celebrated. Each pupil’s ISP is reviewed formally twice a year, and BSPs are reviewed at least each term, or when a change in behaviour has occurred. The sensory and behaviour lead reviews all incidents recorded on the school’s behaviour recording system, with a particular focus on any triggers or patterns in behaviour. If staff feel that a pupil needs additional support from an OT, then school staff can make an additional referral for support.

In interviews, staff were confident in discussing how they support autistic pupils in regulating sensory input and what progress has been made as a result of their support. There is a range of communal sensory spaces across the school, adapted to the needs of classes and pupils. The large majority of classrooms also have a small room attached, which are used for calming rooms, sensory rooms, activity rooms and work rooms, depending on the needs of the pupils in the class. The school also has a sensory circuit available to pupils each morning and a larger sensory room that is accessed for specific lessons and reactive regulation.

Principles of SPELL have been used to inform the classroom environments and teaching approaches used across the school, with staff also given clear guidance and pictures to support them in developing consistently low arousal and structured rooms. In interviews, staff described their plans moving forward through CPD sessions and training, including developing more structure and purpose around some pupil’s movement breaks.
Outside of school, the Thrive practitioners described how they have been working with families of pupils who have particularly restrictive diets, introducing programmes and cooking sessions with the aim of expanding pupils’ diets and empowering families by supporting them in developing new skills. The team described the positive outcomes achieved by the project, which is hosted alongside a local community project,

Case studies, shared during the assessment, describe personalised approaches that have been introduced to support pupils in regulating sensory input, as well as identifying the positive outcomes achieved from this support. In interviews, staff particularly described the positive outcomes achieved as a result of introducing class specific sensory lifestyle documents, increasing the personalised proactive regulation strategies in place.
	Text48678: In all observations, each autistic pupil had access to sensory activities that they appeared to find enjoyable or relaxing. Pupils had access to a range of individual tools and fidgets informed by pupil voice or OT guidance. Regulation tools included ear defenders, fidgets, chews, wobble cushions, and other activities, which pupils generally managed independently. When going for lunch, sensory toolkits were taken by classes to the hall with them.  Exploratory regulation activities were also incorporated into planned sessions, including PE lessons and mindfulness sessions, where pupils were given opportunities to explore breathing techniques. Staff skilfully played an active role in modelling these techniques, exploring breathing, body tapping practice, regulation, attention, and other mindfulness techniques.

In all observations, pupils were supported to tolerate a range of sensory experiences within a safe and secure context. Almost all classes have direct access to a private outside space, which has been adapted around the regulation or learning needs of the class. Outside spaces included continuous provision activities, sensory circuits, and regulation activities. In many semi-formal and pre-formal classes, staff used multi-sensory approaches so that pupils had opportunities to explore or learn through various sensory experiences.

In all observations, autistic pupils were supported to regulate sensory experiences that could interfere with what they are trying to do or cause them discomfort. Pupils were seen to have access to personal workstations, ear defenders, or resources to enable them to request time out, which were seen to be initiated by pupils and modelled by staff. Flexible seating options were regularly available to pupils in their classroom, including chairs, wobble cushions, and bean bags.

Classrooms are consistently low arousal and visually structured, with clear guidance given to staff to support them to reflect on the amount of information in the classroom and the resources on the teaching wall. These supports and guidance have clearly had a positive impact on the consistency of the classrooms, with classes on each pathway clearly identifiable by the resources available, whilst maintaining consistent resources and links to overarching strategies.

The school environment is maintained and adapted to support autistic pupils in self-regulation. Within classes, staff have introduced regulation spaces appropriate to the specific classes, informed by the OT's sensory lifestyle document. Some of these spaces/rooms included alerting or calming activities, soft seating, and other resources. The outside spaces are well-resourced and were well used by pupils during regulation time, breaks and lunch, with opportunities to climb, access sports, gym equipment, and other resources.

	Text486543: Where necessary, pupils have a Behaviour Support Plan (BSP) written by the class teams. To support the development of these plans, staff use a motivational assessment scale to explore the function of particular behaviours. The school has several Team Teach tutors who deliver courses to staff each year to enhance their understanding of behaviour. All staff attend a one-day refresher training that focuses on behaviour as communication and de-escalation techniques. Additional training is also provided throughout the year if any gaps in knowledge or new trends in data are identified. All pupils have a Post Incident Learning Log (PILL), which is included in each pupil's BSP, supporting them to rebuild relationships and reflect on situations. In interviews, staff demonstrated how social stories and comic book conversations are used to help pupils to reflect on what happened and how they can communicate their feelings in alternative ways in the future.
Support plans focus on the wellbeing and quality of life of each autistic pupil and actively reflect their likes, dislikes, and what matters to them. Each pupil has an Individual Support Plan (ISP) that includes their likes, dislikes, and personalised strategies of support. BSPs also refer to pupils' likes and interests, alongside any factors that might cause them to become anxious, stressed, or upset. BSPs identify the function of specific behaviours and what staff can do to support pupils. All BSPs are created jointly with families, and where possible, pupils are also involved in the development of the plans. ISPs and BSPs reviewed during the assessment included practical strategies and approaches used to support each autistic pupil in maintaining their emotional well-being, self-esteem, and safety, with language linking to the Zones of Regulation.

The support provided to each autistic pupil to help them maintain their emotional well-being and engage in a range of rewarding and meaningful activities is reviewed with the pupil and their circle of support so that they can make any necessary changes and celebrate positive outcomes. ISP and BSP plans are reviewed twice a year and staff regularly celebrate positive achievements using Tapestry, Class Dojo, Wow walls and in floor books. The school has three Thrive practitioners who work with a caseload of pupils regularly throughout the week. The Thrive team strategically plan support around the needs of pupils, including individual and group sessions. Individualised programmes are informed by an assessment, which allows staff to identify clear targets and outcomes which can then become a focus of the programme. The team also works reactively to support pupils and families as needed. During the assessment, staff shared case study examples of how they have supported pupils through challenges at school or home.

In interviews, staff confidently discussed how they support autistic individuals to maintain their emotional well-being and self-esteem and participate in a range of rewarding and meaningful activities, including those that develop social inclusion. The school has a mindfulness lead who delivers various mindfulness programmes to pupils across the school. These child-led programmes are adapted to the needs of each class, using a range of resources to support understanding and engagement. Teachers and teaching assistants are encouraged to join the sessions, modelling the techniques and practising the strategies. In interviews, staff gave examples of how the programmes have been used to teach various techniques, supporting pupils to develop a better understanding of themselves and self-regulation techniques. Staff also shared the positive outcomes achieved through the programme in a case study included in this assessment document.

In interviews, staff confidently described the positive outcomes achieved by pupils, particularly through the Zones of Regulation programme, which has been used to support pupils to understand and communicate self-regulation needs and emotions. Staff attend annual training on the Zones of Regulation, which is closely linked to training delivered by the OT and Team Teach training. Zones of Regulation is explicitly taught in social communication lessons during the first half term of each year, allowing pupils to develop a personal toolkit and strategies alongside their staff team.

Case studies describe personalised approaches to support pupils in maintaining their emotional well-being and self-esteem, and the positive impact that this has had on their quality of life. Staff shared examples of presentations created by pupils as part of an autism celebration event, where they developed confidence and an understanding of autism. Case study 1 particularly evidences the positive outcomes achieved by one pupil in emotional self-regulation and well-being.
	Text486543765: Across all observations, each autistic pupil appeared to feel safe and calm. Proactive and preventative strategies were in place to avoid anxiety, confusion, or distress from occurring or escalating. Restrictive practices were not observed, and during discussions with the behaviour lead, staff described how these are only used as a last resort under the strictest controls and extreme circumstances. When pupils accessed regulation time/spaces, staff used timers, Zones of Regulation, and core boards to support pupils in transitioning back into the classrooms, which all pupils managed to do successfully. The environment across the school is maintained and adapted to support the well-being of autistic pupils. Within classrooms, pupils have access to calming areas that link to their individual likes and interests. The school also has a range of calming areas located across the building, which were seen to be accessed by pupils independently and with support from staff as needed.

In all observations, autistic pupils were supported to understand and regulate their emotions. Whole-class Zones of Regulation check-ins are available in most classes, with pupils in some of the more formal classes having personalised zones on their desks, allowing for more discrete check-ins. Whole-class and personalised zones link to personal and universal toolboxes and strategies, and staff were observed encouraging pupils to identify personal regulation activities. Where practice could have been further developed, in one observation of a formal class, there was a missed opportunity for staff to guide pupils towards the Zones of Regulation display to identify a regulation tool, rather than the staff directly providing the tool. 
Staff frequently referenced the Zones during planned lessons in PSHE, social communication, mindfulness, planned check-ins, spontaneous check-ins, and as part of story time or other naturally occurring situations. Staff inventively used alternative activities to provide opportunities for pupils to reflect on, learn, and discuss emotions, such as drawing emotions on biscuits, showing emotions in mirrors, searching for emotions in a sensory tray, and discussing emotions that Peppa Pig might be experiencing.

In all observations, autistic pupils were treated with dignity, status, and respect and were provided with meaningful positive feedback, which appeared to boost confidence, self-esteem, and self-worth. Throughout all observations, staff’s positivity and passion shone through, with interactions between staff and pupils being positive. Staff appeared to have developed positive and trusting relationships with the pupils, which was evident in class and around the school.
In all observations, autistic pupils were engaged in a range of activities that they appeared to find fun or interesting. Teachers and support staff were flexible, intuitively adapting planned activities to further explore areas of interest or preferences that became evident during the activities. Staff also offered flexibility around choice, with one pupil choosing to design a box and create a den, whilst others chose to access the calm zones, Lego, or outside spaces. Pupils appeared highly motivated to engage in activities, regularly choosing to participate in group activities/discussions, particularly during the question and answer sessions and recaps within the formal lessons.

In all observations, each autistic pupil was encouraged to enjoy the challenge of trying out or learning a new activity or skill, which was done particularly well through explorative play, sensory trays, and activities within the PE session. PE included a range of activities and movements for pupils to try, with staff being ambitious about the activities and celebrating the positive outcomes achieved. In some classes, particularly Birch, staff have introduced ‘challenge activities’ around pupils' preferred activities, such as challenges linked to the Lego area. Particularly in the formal lessons, staff have high expectations for pupils developing functional learning skills in preparation for high school, with pupils referencing this in questionnaire responses.

In all observations, each autistic pupil was supported to achieve a sense of completion and achievement. Positive feedback was consistently given by staff throughout observations, with staff using the positive and trusting relationships they have clearly developed to celebrate achievements and encourage next steps.

	Text49: 30
	Text50: 30
	Text51: 
	Text52: 
	Text5412: 9
	Text54: 
	Text541: 21
	Text543443: 6
	Text5445: 
	Text5433333: 24
	Text545555: 12
	Text544444: 
	Text546666: 18
	Text56: 14
	Text5633: 15
	Text56444: 1
	Text565555: 
	Text57: 
	Text571: 
	Text5712: 
	Text57123: 
	Text571234: 
	Text571111: 
	Text572222: 
	Text5733333: 
	Text5744444: 
	Text5766666: 
	Text576666666555: 
	Text5755555: 
	Text5777777: 
	Text5788888: 
	Text578765656: 
	Text57545454: 
	Text57656565: 
	Text577676767: 
	Text57989898: 
	Text57234365767: 
	Text57987654: 
	Text574321: 
	Text576543258: 
	Text57BHRF: 
	Text577Y5R3: 
	Text545555gadgerfg: 8
	Text544444egerfdtgerdg: 5
	Text546666gergerwrgerg: 17
	Text58: 1. It Is Brilliant
2. i am supportive to both adults and children
3. I have learnt in school that it is important to learn because it will help you to get a job when you are older. (Teacher scribed child's verbal response)
4. I think that I always appriciate help and that hayfield school is the best 
5. school is a fun place because i get the help i need and the the teachers help me to learn.
6. you get to be social i feel like i have a voice in school
7. i just started a new class its pretty good and the work is normal it also makes me feel more clever
8. I like to draw in school
9. Hayfield is the best school because I have got friends and I like the things we do. I think that when I go to Clare Mount that will be the second best school.
10. I am excited to go to my new school too
11. I have been given good skills so that I can move on to my High School, which will hopefully be Clare Mount.
12. i think its quite good because of my football mates that taught and trained me and teachers and its good that every subject could be a future job
13. i love school
14. i like playing out with the new boards to help us talk
15. i like my friends in my class
16. very good because they help me to have good hand righting and good describing things and making me have more socal scills
17. i love coming to school
18. it took me a long time to get here but now I love it here
19. Last Halloween a staff/teacher helped me carved me a pumpkin
20. no thanks 
21. #### ####

	Text59: • In interviews, staff described how autistic pupils are actively engaged in determining how they are supported, what activities they take part in, and what goals they are working towards, according to what is appropriate for their age and capacity. Staff also explained how curriculum leads regularly gather feedback from pupils about the curriculum content or programmes used, using this information to identify patterns and inform their support. As a result of this feedback, staff have moved to more discrete subjects rather than overarching topics in formal classes.
• Pupil voice is included in the ISPs and BSPs. Staff also demonstrated ways in which they capture pupil voice, using adapted resources such as core boards, talking mats, Zones of Regulation, intensive interaction, and Gestalt Language Processing.
• During interviews, staff described how they support pupils to be advocates for themselves, which informs the planning of social communication sessions.
• The school council meets every half term, posing a big question to their class and then discussing and sharing feedback as a school council group.
• Feedback from autistic pupils was obtained from 30 pupils on the formal pathway, who the school felt could understand the questions. Results show that 70% feel the help they receive is good, with 30% answering that this is sometimes the case. 80% feel that ‘staff know what I find hard and what I am good at,’ with 20% answering that this was sometimes the case. 60% believe that ‘staff ask me how best they can help me,’ with 40% answering that this was sometimes the case. 57% answered that ‘staff help me to do things in my life that I want to do,’ with 27% feeling that this was sometimes the case and 17% answering that this was not the case. Staff should review these responses, with a particular focus on how they can further support pupils to understand how ‘staff help me to do things in my life that I want to do’. 21 pupils chose to leave a comment on the completed questionnaires, with these all being positive.
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	Text5855555: 1. Ever since our son started at his new school, we have been kept fully updated on his progress, and he looks forward to going to school again.
2. Best school for my son.
3. The school is fantastic. My son has made so much progress since joining, and most importantly, he is happy, which brings me great comfort.
4. This school has transformed the life of my son (diagnosed autistic). Since attending, his special interests have broadened, and he is more open to new experiences. We were afraid he would be isolated if not attending a mainstream school and would miss out on being with siblings, but this school has allowed him to come out of his shell and form friendships. The staff genuinely understand his needs, pay close attention to his moods, and keep us informed, so we feel that he is in very safe hands with people who truly care about his wellbeing. The school is brilliant.
5. My daughter is finally happy going to school. I have never worked with such understanding teachers regarding my daughter’s learning. She has progressed more in the short few months she has been there than in her four years at her previous school.
6. My child has only recently started attending the school, but in this short time, we have seen how the staff are able to meet and understand his needs, and already we have seen him achieve things that would not have been possible in his previous educational settings. For this, we will be forever grateful.
7. Fabulous school. Turned my son's education around, improved his social skills, and the support I receive as a parent is fantastic.
8. Amazing school and staff.
9. The process of getting my child into an educational setting could not have been more stressful. He was refused a place in mainstream as they were unable to meet his needs, and I automatically presumed this would be our journey in his education, struggling to get him the care and support he needed. When we first started on his journey, I was skeptical, but the school quickly turned this around. I couldn’t be happier or more grateful in the way they have taken my son on board. The transition has been as smooth as possible; he absolutely loves coming to school every day, and the entire family can see massive improvements in his education already, especially noticeable improvements in his social skills.
10. Amazing school. My son is thriving here.
11. My nephew has thrived and come to understand his own condition through the help of the school. The support and encouragement from them have been tremendous, and I can’t thank them enough.
12. My child was transferred to the school from another setting, which was absolutely horrendous and put him off school for what I thought would be forever. However, two days after starting at his new school, he was settled and happy. We cannot praise this school enough! The transformation in our son in just one term is incredible. We have our happy little boy back. He had some medical issues during his first term at the school, but nothing was too much trouble, making it easy for him to still be in school while on his medicine. Everyone from the headteacher, office staff, teachers, support staff, and caretaker are so welcoming and supportive. The school oozes love and support and has every child's best interest at heart. Every school should be like this school!! I was concerned about my child’s education and how he will succeed previously, but now I know the sky is the limit. Thank you very much! Outstanding school!
13. I honestly cannot rate the wonderful staff at the school highly enough. They love and care for my child like their own, and the progress she has made in her first term is remarkable.
14. My child attends this school and thrives in this environment. They are happy, content, and well supported both academically and with their additional needs. I, as a parent, could not be more satisfied with the care and support my child receives at this school.
15. Lovely school always doing the best for my child. This year, the school started a programme that has helped meet my child's specific needs, leading to noticeable improvements in their language. It would have been great if the school had earlier exposure to such learning opportunities as new studies are out.
16. The school has gone above and beyond to help not only my son but myself and my other children with any issues we've had, especially regarding our ASD. They have been a huge part of my mental health recovery with their amazing ongoing support.
17. It's an amazing school, and all the teachers go above and beyond to make my child feel safe and understood.
18. I have never had an instance where I feel the school is failing my child.
19. The teachers know my daughter inside out. I find it hard to trust anyone with her, but I know she is safe at the school. Everyone at the school, including the reception staff, has been fantastic. My daughter is happy when she is there, which is a miracle since she hates leaving the house.
20. This feedback was completed by a child with questions read to them. The questions were simplified and given yes or no answers, e.g., "Do staff help you?" Yes or no. "Do staff understand how you feel?" Yes or no.
21. I find it really encouraging and empowering when we work together to find a way forward. It truly is a team effort.

	Text5966666: • In interviews, staff described how family, carers, or advocates are supported and involved where appropriate.
• Class Dojo, an online messaging and information sharing platform, is used to share evidence and information regularly with families.
• The school conducts regular surveys with families to capture their views on the support provided and identify areas where they require more assistance. As a result of the survey, the Thrive team facilitated courses for families on mindfulness, money management, and meals on a budget. 
• Thrive practitioners work closely with families, offering ongoing support based on their specific needs. Staff shared testimonies from families who described the positive impact of the trusting Thrive team. As a result of their support, families have made positive social links with other families who provide support for each other within the community.
• Team Teach training is provided to families to help them understand proactive and preventative support strategies which they could use at home.
• The school share a range of resources and strategies used in school with families, encouraging a consistent and collaborative approach, which was also reference by families in questionnaire responses.
• Feedback from family members, obtained from 64 completed surveys, shows that 100% of respondents feel the support their relative receives is always or mostly good. Additionally, 98% of respondents feel that staff's understanding of their relatives’ autistic needs is good or always good. 97% of respondents feel that the advice they receive from the service, as well as the way they are kept informed and asked about their views, is good or always good. All 22 respondents who left additional comments were positive about the staff, the school, and their support.

	Text66: • The school's communication lead strategically plans support based on the needs of pupils
• Each lesson had a social skill intention which was explicitly referenced by staff. Social comm is a clear goal woven throughout the curriculum.
• Pupils were observed effectively using various personal communication systems to communicate with staff and peers.
• Daily core word sessions provide a structured opportunity for pupils to practice using core language and explore different ways to communicate 
	Text67: • Continue to upskill all staff in Gestalt language processing, building on the foundation laid by the two team members who recently completed their training
	Text68: • The curriculum places a strong emphasis on functional skills.
• Lesson PowerPoint presentations were consistently used, incorporating key information and a differentiated breakdown tailored to the needs of each class and pathway.
• Well-established and consistent approaches were employed to help pupils complete each step of a task independently.
• The support and guidance documents provided to staff have clearly enhanced classroom consistency, making it easy to identify classes on each pathway
	Text69: • In the PE session, delivered by an external professional, staff could have used a visual breakdown to share the structure and content of the session. Even though the routine appears really well established in the weekly PE session, this approach would support pupils to visually understand the structure of the session.
	Text70: • A sensory lifestyle document is created for each class, detailing the sensory needs, routines, and strategies important for the class.
• The school works efficiently alongside an Occupational Therapist (OT) to inform the support and activities available for all classes.
• Bespoke spaces were available to pupils within their classroom, and pupils were also observed requesting specialist or outside spaces.
• Calm, low-arousal approaches were consistently implemented throughout the school.
	Text71: 
	Text72: • Practical mindfulness sessions upskill pupils to have a better understanding of their body and regulation.
• Zones of Regulation appears to be embedded across school with staff inventively referencing the principles during planned sessions and naturally occurring situations. 
• Staff were observed skilfully using motivating and engaging activities to provide opportunities for pupils to reflect on, learn and discuss emotions.
• Pupils appeared really motivated to engage in activities, regularly choosing to engage in group activities/discussions.
	Text73: • Continue to strengthen the connection between the Zones of Regulation strategies and the skills learnt in the mindfulness sessions each week.
	Text6611111: • Staff demonstrated how pupil voice is captured through 'knowledge gathering sessions,' supporting subject leads in using pupil feedback to inform the curriculum.
• Pupils are actively involved in their own support, where possible, reviewing their support plans.
• Staff shared various adapted approaches used to gather pupil voice and information about their preferences as part of the annual review process.
	Text67545346534545: • Continue to reflect on how pupils, where appropriate, can be further supported to attend elements of their annual reviews. This may include creating PowerPoint presentations in addition to the 'All About Me' information sheets, which they currently complete with staff and are shared during the reviews.

	Text68EEERTTT4T: • Family feedback was overwhelmingly positive, with 100% of respondents agreeing that the support their relative receives is mostly or always good. Positive family feedback was also evident throughout the survey comments.
• Thrive practitioners are passionate and proactive in their roles, offering personalised support to both pupils and families, empowering them to develop key skills.
• Class Dojo is used effectively to provide an open communication channel for families.
	Text69111111: 
	Text7065634643436: • Staff are encouraged and enabled to be reflective practitioners. The Senior Leadership Team (SLT) has a clear vision and plan for the school's direction and specialised approaches.
• There is a flexible and rolling programme of Continuing Professional Development (CPD) which includes training delivered by external specialists and internal leads.
• All new staff undergo a robust induction programme, with termly autism refresher sessions and access to a detailed staff handbook that outlines classroom expectations.
• The school has a Specialist Leader in Education who works with the Local Authority to share inclusive practices. The school frequently offers opportunities for professionals to visit the site and share best practices.
• Each pathway has bespoke approaches, training, and guidance, enabling the school to meet diverse needs of pupils.
• Teachers and support staff were flexible, intuitively adapting planned activities to allow pupils to further explore areas of interest or preferences.
	Text71111111: 
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	Text7: 07/01/2025
	Text6: The Autism Accreditation Committee found that Hayfield School staff possess strong knowledge of evidence-based autism practices and can adapt these to suit individual students. The school's approach is highly person-centred, incorporating social communication goals throughout the curriculum, and emphasizing functional skills. Pupils use various personal communication systems effectively, supported by structured opportunities for language practice.

Sensory needs are carefully documented and addressed. The school provides bespoke spaces, mindfulness sessions, and uses the Zones of Regulation framework. Staff engage pupils in activities to help them learn and discuss emotions.

Parents and pupils provided positive feedback, with a high percentage rating the support and understanding of autistic needs as good. 

The submitted case studies describe how practices have been further developed through the Forest School Programme, the Mindfulness Curriculum, and the Thrive Programme, as well as highlighting positive outcomes for individual students receiving highly bespoke support programmes.

The Committee recommends continuing to reflect on how pupils, where appropriate, can be further supported to attend elements of their annual reviews. Additionally, the ways in which the views of all pupils can be obtained and collated to inform practice should continue to be explored.

The Committee is delighted to conclude that Hayfield School should be given an Advanced Award. Congratulations for demonstrating standards of excellence in supporting autistic children.



